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Introduction
.

1

,

1 .,

by,Lois Bebout.
Chairperson, TLA Reference Roiold.Table

fs a pleasure to welcome all of you to this seminar on user education act'ivities fn Texas. As

\ most ,of you realize,'I hope, the Reference Round,Table's money is tied. up in publishing TeXas Reference

So es (copies of whiCh are for sale at the TLA-office here at the conference\for' $7.00. plUs tax).
\

T/Aerefore,-we appreciate thefinanclarassistahce given us by the Young Adult Round Table. We also

received help from the Texas Association of School 6brarians and from the Texas Chapter of tbe Special

libraries Association and Shell Oil Company to condUctthe iurveys of the 'school and special 'libraries

which will\be reported on, today. , ,

Susan*rton, the moderator of the panel, deserves much, of the credit for coprdinating the Panel..

Kenneth Parker, one. of 'the panelists,oalso was in charge of thd exhibits including the coMputer-aisisted

library iikktruction program to be dembnstrated at the close,of'the program.

Susa'n will introduce'the other paneltits; Put first let me introduce her. She is presently a reference
i

librarian and Co-ordinator of the instruCtional program at the Undergraduate Library at The Univerii*

of Texas at Austin. Wh'ile she was attending_the School of Librarianship at the University of Washington,
,

she interned ip Earlam C011ege, in RichOond. Indiana. which is nationally recognized for its 'work,in

course-_integraied li6rary instruction. She is a member of The Leneral Libraries' User Education

Committee at UT-and co-chiirman of the Southwest tibrary Association's' Task Force-on Library.Instruction

ig the Southwest. She will be i speaker he Sixth Annual, Conference. on Library Orientation for
, ,,

Academit Libraries in Ypsilanti, Michigan
I

M)., thanks to Susan ad to the other members of the panel for theirI interest and contribution. .And,
II

my'thanks toall of you who assisted with the exhibits, 1

.

And, now I turn the program over to Susan Burton. I _
. ..

, i .
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preliminary Remarks.

-44--Susan-Aurton2 ,

,Whether you call t library orientation, library ir,1Struction bibliogr hit instruction, or,user education;
, .

we arelail interested in helping people make more effective.le of library rources. All pUblic seriises

li3Orarlans are' involved in the teachihg process. TraditionaliY teaching has taken piacelost frequently on,a.
, .

one-to7one basis arthe,reference desl$. Now manY librarians are expressing aA interest.in assuOing a more

I -
active, systematic teaching role. Your presence today is indicative of this.

an a national basis,interest in library user edycation'is reflected.in.the body of literature that existt

'On librarY instruction and by the grOwth of national, regionals, and stafe orianizailons., In addition to the

,

AllA Instruction in the Use' bf Libraries Committee,,the ACRL Bibliographic ;zstcuction Task,Force, and Project

LOEX, a national library orientatiom and instructiOn exchange funded by eCounbil on Library Resources grain;

there a're tléastscore.of regional and state Organizations anti clearinghouSes. In our own re.gion, the

Southwestern Library Association last summer funded A Task Force on Library Instruction in the Southwest. The,

academic,librarians on today't panel will be basing their remarks on responses to a questi-onnaire the Task Force

it ;ending to academic librahes in the six state SWLA region. The questionnaires will be used to compile a,

directory of instructional programs in.college libraries which rill be published 'later this year.
.

The SWLA questionnaire inspired the iurveys conducted over ihe past few months;by the other members,of

this pane1.4As a result, today we are prepared to report to you the state-of-the-art.Of user education in

Texas-libraries. Our goals in presnting this information are 1) to encoufage the development of.usei education \

programs Within individual-libraries, 2)..to inspirecooperation between libraries, and 3) to help prevent

unnecessary duplication effort.

Every library feels limited by the time, staff, and funds it'has eVajlable -for increasing the librarw

skills of its users. Cooperative development of instructional matertals can overcome some of these limitationS..

Comparing notes with librarians who have experimented with various instrustional methods can help us plan

our user education activities more successfully.

Speakers from all types of libraries are represented on,this panel because user education is, in varying

degrees, an area of cOmmonconcern. Though our libraries-are unique, Our uiers overlap. In,order to. best

serve and educate our publics, we need to know what the other libraries they'use or may ,uSe are doing to

teach them,to find ,information.

Before we begin, you may be interdsted in hearing something about the panelists' backgrounds. The first

speaker, Madeleine Carole.,Lipman, will be talking about the library instruction students rqweve in Texas

'schools. Carole has been.a librarian with.the Houston Independent School District for twelve years. She is.

currently,the librarian ai Houston's High School, for Pei1orming and VisUal Arts and High School for Health

.

...

.

Professions. , , ,.... o

4,

Foflowing Carole will be John ltilley, -speaking on Usreducation in the state's junior colleges. John is

Director of Library Services at Tarrant Coupty Junior College, 1South,CampUs. He As Chairman of the SWLA

ConimitteegnEducatingLibraryllsers.iliar_with his textbook Your Library, What's in it for You.
'i

..
-...,:

3 ,
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Next, L'll be talking about the state-of-thtart of user education for undergraduates inT xas four 4

11

.

,. ,
7.". ,., ....

.

year colleges and universities. Following Me Will be Kehrieth.Parker, speaking oN,library instr ction for

§r0Oulte stiidents. and contact with taculty. Kenneth is Beh\lavioral Scienc'e-Librarian at the Uhi ersity of
. ,..

\
. . .

Noasion%ind is the incoming Chairman of the TLA Reference Round fable.
.

1 [la

'Neit will come Marilyn Johnson representing special libraries. tierilywis with Shell Oi
,i

Company .

where she'iS-Mandger.of Inforniation And Library Services,in th head office.in Noustp. She aS held'

several local affd national offices in the Special 'Libraries As ociation.
Nh

ConClUding tle panel will be Jitn Brbois rebresentihg'the. institution which tries to 1) All things
- ,

to all people,,the pUbliclibrary. 4ean-q head ,of thedI depenilint Study Office at the Dal as. Public

Library. In her years at Dallas Public., Jban has worked'in the Community EduCation Office With Institutional

Services and hai spent the last four yea;s in prTjects to siudy the role of the public lirarrin-indepimi-

dent study. Most recently she has been involved in a 3D Library Learning/Center Project ,nvolving
..

Dallas Public, Dallas. Independent School Diitrict, Dallas County. Community Coltege District, Ond KERA TV.

Now to lead off, here is Carole Lipman who.will tell us what is being done to teac

library skills in Texas schools. - '

1

4

1."

students

4



User Education in School Libraries
.

by 'Carole Lipman

. All of,us, as professional librarians, are -acquainted With the many activities and fUnctions of the

.0f.all.the activities in..the School librarian's daily schedule, nothing outrank in iMportance her

A obligation to teach stUdents how to use books and other media lir both Informaiion and personal pleasure.

.The bulcc of her time shoulebe spent in instruction, for it is as a teaeher;that she is certified ahd coMpen-
, _

. sated. Almost every state department of education recognizesthe schoOl librarian as a teacher of a spetial

subject. All too frequently, the-librarian!s teaching functions become submerged under'a w41ter ot clerical

and technical chores, particularly in the.school having only one librarian. The constientious librarian.tries.
. -

to reduce routipes to a minimum, but withoUt assikt!ince can easily be bogged down by burdensoma detail and

Many deadlines.

N
One of the most rewarding aspects of school library work is the ipportunity itiaffords for, noi only'

.group teaching, bitt individualized teaching of a,high quality:---Ulbrarians enjoyap intiMate qrofessional

re1li0Onship with students that is actually one of the Most effective forms of teaching. The only problem

for the librarian is ttie extent to which she should go in renderipg individual assistance since educational

goals prestime the development pf studemt initiative. Circumstances, there-fora, determine the amount and kind

Of_direttion given.

Our current concern centers more on the formal group instructjon which librarians are called-upon to
.

plan and execute. This is an area which baffles and frateates'many school- librarians. V

The first problem thatarisei is: who is to teach the Use of the library? _The teacher knows hivpupils

and their needs and can most'Wisely determine the best time for each library skill to be taught. Yet the
.

'teacher is often not too"well acquainted with library tools or'with methods of expla,ining their use. 'Teaching

the use of the thereftre, should be a joint responsibility of teachers and librarians.

The, next question is whether the us of the library should be taught in the classi.00m.or in the library

itself. If the teaching takes place entirely in the classroon; the learning situation is removed from much

material that cannot be made available outside the library. let, wheh the lessons are taught altogether in

the library; limeans that library materials are not generally available to other pupils while the.course its

in progress.

Third, how shall the USe of the library be taught -- as a separate unit or in connection With classroom

subjects or units? Both. teachers'amd librarians agree that the latter is preferable. Yet, in general practice

in Texas. pe use of the library is largely taught as a separate group of lessons. The cumulative outlines of
4

skilli to be learned at each grade level are only suggestive as. library materiali should be presented at the

time student*Noieed to usithem in their'classwork. Each time the need.arises instruction should be given

urtil .the students demonstrate that they have-acquireb the abilitY to'use the various skills indicted in the

1essons. It is not necessary that the units obe taught in any particuiar order. The immediate needs should
06.

introauce the teathing of 'any unit and should atilize the drill necessary for cultiyating library 'skills. r

5
V



Yet too often, ih.the face Of such prOblems,, teaching the.use of the iibrary is neglected or done in a

..

rather haphazard'manner: Mot-withstanding ;hese difficulties, however, many 'districts and schools have developed

Spot programs df teaching library use 'that shOuld reltin-more adequate use of'library materials and sctioOl

libratians mutt assume the greater risiionsibility for seeing.that all students have,instruction in library use.
.

.

. i -... . ..
.

.

To give the students.the instruction necessary to develop
the skills needed-ln using the library, a

,
.

. .

: sequence of lessons should be developed and integrated into the curriculum. The guidelines should not be rigid

or too formal; but should-Meet the current educational4dimands. Liprary or instructionel medielessons should

)
be continuous cumblative, ahd correlated with tne curriculum. In formulating the lessons, the librarian

4

or teacher should always c'hoose an interesting topic for demonstration and allow time for practice
- -t

Evaluative neasures should be,usOd ato determinb effectiveness of instrurlion of pbrary skills.' Tests of
t, ,

. .

students' library skills and ihfirmal feedback ire the two most widely used Pi Texas. .4

Learning needs to be funcifónal rather than formal; however formal is still common practice in Texas.
A

An ideal situation would Ahvolve dOoperation ofteecher and librarian using a multi-media aPProach. The

materials most frequently use8 to tbach library, skills are printed materials sUch as library handbooks

(both commercially and locally produced) and library units in textbooks. The trend is toward more

individualized programs and multi-media. A great preference is with locally-produced slides and cassettes.

Our'survey snowed that most librarians feel tnit commercially-Oroduced lessons do not fit their needs

as well as the individpalized. Many librtriet in Texas.use guided tours along with printed rfalI/Wilti:---

,.
lectures.tivelasses atteachers requests and .a wide variety of ihe nen-printed materials that are com-

mer:rially available.-

A working knoWledge of the library should be part of the total cucriculum, It must be a continuous

and cumulative effort throughout One's public school edycation. Review and reinforcement of library skills

dy developed'must be incorporated with.newly acquired library. knoMedge. The various instructional

tme ods available should be appropriately matched accordind to the student's needs and abilities.

Cooperation between teacher/rand librartans needs to be encouraged to dnable the students to acquire the

maximum skills possible. A more adequate use of library materials will provide studentt,with the knowledge

necessary to obtairCinformatiori and pleasure from the library throughout his school and outside life.

6:
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:User tducation for Students
in Two=Year Colleges

by.John Lolley.

.

'

In order ,to appreciate fully a state-of-the art review of library instruction in Texas two=year colleges,.

one-should. haveat 'least a brief overviewof the.development 'of the'sb-called "junior college movement."

The evolution from a,single purpose junior college to the multipurpose comprehensive community.junior college

has occured within a me"re Seven decades: The dramatiC Changes' in curriculum aed in the types of students.
. t;

enrolled have profoundly inflUenced the library serVices and, particulafly library instruct.lon of-the colfeges

oi(er the decades.

,There is a minor "tempest in a teapot° concerning the origins of.the.junfor college. Some hold that

junior colleges resulted from an upward extension of the high school and there are certal images concerning

the junior-college that'are still held resulting from this viewpoint. Others stodtly maintain that jtinior
.

colleges were spawned like one-celled animals splitting off froni the university. Regardless of their origins,

it is generally agreed that the instruction of these.early junior colleges tended to'duplicate the first two

years of the university. Indeed an early definiIion characterized-the jUnior college. as "an'institution

offeiing two mrs of instruction .of strictly coNgiate grade" and the curriculum included those courses

A usually offered in the first two years.of the four yea; colleges.

In other words, the"junior college was content to be just,that, a "junior" four year college. On the
/

surface, library services and library instruction should'have been greatly simplified in these early junior
lot S:'

A .

colleges. -Walter Eels, one of the foremost spokesMen for the junior college in the 1930s, Commented that

the age group and its. accOmpanying physical, social, edutational, and piypelogical characteristics, whatever

(

they may be.is certainly much more nearly homogeneous in this respect inthe two-year institution than.in the

four year instruction.. Such homogeneity of student characteristics with a curricUlum designed for a single

pufpose woUld have allowed the librariin to fdeotify a Specific set of 'needs and tailor the library services

and instfuction to meet them.

This of .course'is a gross oversimplification arEels also reported that the junior college library

standards were low, actually lower, faCilities were inadequate and administration usually slighteclthe

library when budgets were made. While junior colleges may have.prided themselVes as.institutions or strictly

collegiate grade,'many did not-harbor that viewpoint.

Perhaps a better idea of the state of junior colleges can be obtained from a June, 1937 issue of Life

magazine devoted to higher education in America:. After a detailed description of the typical 1937 college

'student, the proud facilities of American universities,-the quality of university professors, the achievement

of the graduates, the junicir college is
4
characterized thusly:

"At Stephens in Missouri, girls'are taught to solve!women's 7400 problems with classes in
beauty, riding and voice. Stephens Is today a junior college ruiywith educational novelty
and high-powered promotion. It owes this distinction entirely tia PresidentWoods, who
bent on making his schOol excel, called in experts to draw up the definitive modern
women's curriculum. Together they compiled a list of 7400 women's problems. To help
Stephens girls meet these problems President Woods'gave them a spreading Georgian campus,
a country club, a stable with,36 horses, a theater, a grooming clinic where they learn

I. the science of beauty and dress.,"



One wonders fth, pOor tearsowere ever taughi.any academicocoursei,

Fcirtunately the junior college role:changed_ significantly after World War II 'With khe 'return of the' GI's,

many jUnior colleges emphasized a.dual cutriculum -- academic and vocationi17technical. No longer were,

-

. 'the students-similar in age, with similar social 'and'economic backgrounds. The courses and methods of

;

instruction Wert different.froarthe farmer two year courses qf strictly collegiate grade.
. , \

No longer could library ihsruction be.aimed at training students to use library resources osociated

with academic course demands. Vocational-technical programs ushered in a brand new ball game. The

.,students came with a fanta;tic range of previous library use:, The library.fot many voCational-technical

students nepresented a symbol of academic elitism, a place where they werenOt welcomed. Vocational-

-technical faculty often shared this vien. For example one vocational-technical instructor dlscuising

the libi-ary in the junior college wistfully pleaded for a facility where the "atmdsphere is not so icy

as it sp often Seems to be in college libraries."
.

A thir4 dimension of the two year tollegei was added after 1949 with the development of instructional
. .

programs designed for adults of the community, hence the term.commilnit3Ounior

And so the librarian of this educational.embodiMent of ".V1 things to all people" 'facts the burden

'of designing a library-instructional Program foestudents whose ages can.range from 18 to 80. Probably

with a 'comparable spread in-academic abllity, pursuing vastly differing educational goals, representing
u .

every segment'Of the communitx. Perhaps' a clearer picture may be obtained by viewing these .students as

student :'-types." Eight types,-bIending academic and moitivitionai characteristics of the students have

been listed' on occasion. As you lilten to these descriptions iMagine that you are the neAly hired
. .

Orientation Lfbrari.an charged with designing a Library Instructional program for the f011oWing students:

1. The high school student of moderate ability and 'achievement who enters juniot college
right after high school as a.full-time student, with the'intention of transferrins,...to

a given institution with a.particular major.

2. The low achiever in high school wh6 "discovers* college quite late and then becomes
highly motivated to enroll in a junior college iransfer program for which he is .

not equipped, yet who may be a "late bloomer." ,

3. The high school graduate of low ability who enters junior college because of social
pressure or because he cannot find employment.

`.
4.N.The very.bright high school graduate who could have been admitted to a major '

university who may have low scores on measures-of "intellectual disposition"
and "social maturity."

5. The intellectually capable but.unmotivated, disinterested high school graduate
who Comes to junior college to "exPlore."hoping it will offer-him what he does
.not know he is-looking for.

.6. The transfer (in) from a four,college who either failed or withdrew after an
0satisfactory experience in atsemester. a year. or more.

7. The high school dropout who Probably comes fa(a minority group and a cul,
turally disadvantaged family, with only gra school level skills and a.

.strong interest in securing vocational training,

8. .The late college entrant (over 25) who was emkloyed, in military serviCe, or in

the home for a number of years after high school and Who now is mo.tiveted to pursue

, an associate (and perhaps a baccalaureate) degtee, however long itimay take.

What abOut the library skill's tflcommunity junioc college studeits? Unfortunately, there are

very few stUdies documentbig these stUdents' skills before any-formal library Instruction. One such

8 1 0:



*sttad4 (reported in nit article in.the Spring-1975Isstle oflexat Library Journal, pages 30-32), however,

obtained the following result's froM an anilysis of pre-test.Scdres of'students taking am indivAdolited

...14ibrary instruction course:
.

.

a. 148% of the students'did rigt know.how books arearranged on the library shelves; .75% did not know
.

what a callOnUMber is; 68% cOuld not tell- hdia hooks. are entered in'thelibrary catalog; and 02% could

n6t,idehtify the*tleMenta:In Reader;s guide fntry.

M

)

.. ike are'the HAI! stusfents who every ay receive assignments to write term or research papers

requiring SOurCts frOWbOoks, reference ivor s and pehodicals. They are vocational-techMiCal' students
.

.

traAning fon jObt wh1Ch'efte6 re4w4reresearch to keep up with developments .in'the field or in the w'riting
-. ., ..

of teChnical 'apirs:and- reports. fThei ife students-0i remediaf-ty0e programs who are itruggli'ng to enter
. ,

, ...the mainstreamfof collegeadutatiom., ----7- f., ,

The question.that'now arises-is, "Just hoW;have Texas COmmunitylunior college libraries approached

the problems of library instruction
.

Forty-four Texas junior college libraries responded to the SWLA
J. .

, questionnaire. The following ii a sUltmary.of these tetpOnses:
. .

.
. . N 4

The first question gealt with staffing. Eighty one percent of the libramies have no librarians

deVoting full tiMe to librari instruction; 15 *.fe one; 4% have two. ,Forty-sevem pereent ctf the libraries
IL

/* have orie liptarian deVoting.part time to librarydinstrliction; 35% have two; 4V,have three; 4% have four;g.

' 1

i 15% have none. Noolitriaries reported any full time clerk or support staf'f worktng full time'on
'a 1

imstraction. Indeed,-65% of the libraries haveno- supPort.stiff devoting part Om to library instruction;

.;!.
19% hive one; 12% liave two; 4% have three. .;

.

i From the responses of these libraries; it must be Concluded ttiat li6ra1y instru is a part time

-thing; it is an activit that receives little more attentlon thap any Periphe/ral service. Most community.
. ,

junior College libraries wilT7ave atleast one liBrariah devoting full or pantytifne to the major services:

technical processing, referen e, circulatign. This is not tiuelor,library instruction. Despite the lack-,

of.staff time devOted to library instruction, 'however, all libraries reported some forM df library oriental.:

tion. The most prevalent form.is the guitled tour, with 82% of the librPies repotting some type of tour.

The object of the tour is simply to familiarize.the user with the physical plant and the available

resources. Tours accomplish this purpose most adequately. Unfortunately-theyte often superficial and-.

disruptive-and usually occur when the student is totally unmotivated: Probably realizing this situation,.

88% of the libraries combine the tour with an,orientation leCture.

' 4
In contrast to the walk-through tour which is directed to gropps, the self-guided tour focuses on

the individual and his indi;aidualeds Twenty-one percent of the libraries use a self-guided tour.,

, Library,instruction which is designed to impart information in some detail concerning the,specific

resources,is also very prevalent in Community junior colleg: libraries. Seventy-nine percent offer lec-.

tures,boiroups on demand. Thirty-three percent have a unjt on librari use as a required.part of a course.,
.

.such as)English. or Fresnman Orientation. Sixteen percent offer term paper clinics and 1.5% have a ieparate

course for credit: No libnarip reported a. separate non-credit course.

'T.he.overa1 impression is that library instruction is not an easy,undertaking for a limited staff,

.*
) 9

.

/-1

1. 41,



particularly when:students Petkgrouhds, abilities, and needs vary as rti:dely as they'do in community

junior colleges.
..

EVen thoup. many of Texas comMuhily junior college"libraries emPloy alearning resourtei'concept em-:

phasizing library and instructionli media 'services, library.instructian and.;Tibrary orientatton is he vily

print oriented. , Sixty pertent publish a library handbook, 33% offer printed' bibliographies, 36% use s%Ole
..

.

form of a printed self-guided taur, 21% have a ,speCial library handbook for faculty, 33% utilije a printed

f
point of use miteeials.

Prtnt materials, however, do not reign sUpr
(4

Ss some 30% of-the libriries employ audio tapes and
. .0

cassettes-for library instruction and 30% have a slide tape production,. Other forms .of media include 30%

tflm$trips, 37% *ansparencies,21% graphic displays. Only 9% 4sevideo tape TV, and 9% films. No'

libraries Ipported a computer assisted program.

No inventory of orientation pr insteution is ceplete until the igt-ny issue of evaluation nas be

'handle:1. 'As Stoffle. and Bonn note, (Stoffle, C.J. a'nd Bonn, G., "An Inventory of Library Orientation'and

Instruction Methods," m13:129-133, 1933), many librarians are at a loss when evaluation is discussed

because most ihstrtictional programs-ak. not based on tangible' or concrete objectives. Presumably to

7;

measure learning one must jinow where' the leaOner isiefore instruction, in othef- words, he should be pre-
.

is
. testec 41uantitative measures of success of failure

Nhile the questionnaire did not specifically ask for

fe%ts, 48% of the respondentsimportedsometests of

can be obtained with a post-test following instructian.

the instructional prbgrams.utilizing pre- and post-
.

student library skills. The'vast majority however,

7.3%, rely oi informal,feedbatX. Twenty-fou'r perteht do keep stitistics on instructional activities, 27%

use student questionnaires, 18% faculty questionnaires.' 'Finally, only 33% of the instructional progranis

surveyed have written 9oals and objectives.
0

.
In summary, education ta library users in Texas community junior colleges ppe61-4-ately falls within

the category of library.orientation, with the guided tour the Most prevalent form. Most of the tours,

s V

however, are combined with an orientation lecture and thi majority of liboaries do offer instruction

upon demand. Many also intorporate instruction as a required part of an existing course -- English or

FreshmantOrientation.

.Texas community junior:. dollege libraries rely heavily on print materials: handbooks, bibliographies,

Self-guided tours, point-of-use mateeials, ancrself pfced instructional units.

Instrucetonal media devices, or non-print materials-, are also employed but to a lesser degree. The

most prevalent materials.are transparencies, slide-tape presentations, audio tapes and casSettes and film-

strips. It must be admitted, though, that Texas community junior college libraries have not made ,

extensive use of the more exotic forms of media, video tape, computer-assisted instruttion and teaching

4

machines. It must,also be emphasi;ed.that these approaches involve a great amount of time, ene;ly, .

facilities, and equipment, commbdities that only the large urban campuses,apparently_Dave.

Library orientation instruction in Texas communit/ junior colleges'for-the most part is noi based
{-

tin pre-determined Student goals and.objectives. At leastNalf employ'some method-of evaluetion in the'

form of tests of student library skills. Most, howeverLuse an inexact evaluation procedure, student

feedback, which is primarily an attitydinal measure rather than a cognitive measure.
b



.lystr Education for Undergraduate Students

by SUsan Burton

.

For Omit of us:who dream of the day when library cOmpitency will be recognized as a basic part O/

ivery underraduate i. education. thh Current status Of library instructiOn in 4year collegei anduni-
.

versities -in Texas ii encouraging indome resOecti arid disCouraging in others.
I

.. The goodliews.is that all ovIr the state, in large institutions'and small. undergraduates. are.re-
. ,

1

7j-cL.1

N '
A ving some form of,library-oflentation and/dr instruction, So.far, surveys haVe,been returned by,

45 of bh6,11 4-Year colleges and uniersitievin ths.state. With few exceptions these institutions _report
. 7

Ahelare Using several methods of user education.and.several kinds'Of instructional materials. .

,r .

,

..' v
..... The had news is that these.generalizations'paint a brighter picture than actuelly exists-. Whether

any particular student receives instruction in library use is,largely:a matter of chance, There are e, ,

..ei
.

,
hindful of exceptions, k few institutibns heve library orientationor instruction programs which reach

1 ..

all or virtually all students at least once in their undergraduate careeis. The programs. I have identified

1
L ,

,

T :
. are at

.
,

4,0

Austin College,
Saylor University,
Stephen F: Austin State University',
The University.tif texas it Austinand
Wiley College

.
.

I

In contrast, moStlibraries in the state are responding to requests for instruction rither than

initiating a demand for them. Every academic librarilt can'identify ocore Iroup Of °friendly faculty"
,

members..upon whom they can rely to request some kindof library instruction for their, classes.. The siz

and the composition of this group of library-oriented faculty varies widely from institution to insti-

tution. English and Speech 1nStructors are most frequently Mentioned, but otherOse no'pattern emerges:.

By end.large, the students who graduate from Texas collages and universities with some training that will

.equip them to satisfy their continuing information,needs are those students who by some quirk of,fate .

t

happened to take-courses from their institution's library7orientid faculty members: ConseqUently, the

,

.library instruction students get in'high school tikes onedded importance.' Even though that instruction

may not prepare thin* for college work, At miy be the only training in library use they will ever get.

% .

Statisticelly ipeaking, If an undergraduate does learn about using.the library, he or she is most

likely .to do so as alreshMan, in a required English or Speech course. This is true not only in Texas but

across the 4tion. ,
In light of this.One can question whether

academicjibrariani serving 4.;year insti-

tutions are fulfilling their respOnsibilities.

Although college.and university Collections andthe curricUlums they support are much more extensi;oe

than those of junior collages. the scope of the library instruction provided is probably much the sime.

There is no way to tell from the simple survey the SWLA Task Forceconductedf but I wonder how many of

our students who graduate with degrees in PsychOlogy are familier with Psych Abstracts...hoW many studnts

. ,

who hayi:majored in Education' .haveuted theincyclopedia of EdUcation,'Edytation Index, or ERIC. The

same,ou stion can be asked about the other distipliees.

lif
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Clearly we faCe a formidable
challenge_if we accept the responsibility for helping all undergraduates

develop the skills necessary to
identify and locate the information we have devoted so much time, money,

and skill collecting'end.maigng accessible. How can we develop.the information gathering skills of our

user populations,on a systematic and widespread basis?
The answer lies in studying the literature, pooling

our collective experience, sharing successes and failures, seeking out the possibilities inherent in our

'ton instijutiOns and co-operating to develop instructional
materials that can be used in more than one library.

The'survey.conducted by the thelouthwest Library Association's Task Force on Library Instruction ts

useful for identifying the foundations on which we can build.

The most universal methods
of user education here, as in the rest of the nation, are the guided tour

and the library lecture. Of the Texas libraries surveyed, more than 90% of the universities and slightly

.less than 70% of the 4-year colleges report
giving guided tours and lectures on demand. On the whole, colleges

allocate the time they have available for instruction differently than,university libraries do. College

,libraries.are much more likely to have self-guided tours. Printed or taped tours have the advantage of

providing librarians more time to devote to substantive instruction.

Among the libraries currently using or preparing self-guided tours are:

. East Texas State University,
St. Edwards University,
Undergraduate Library and Business/Economics Library at UT-Austin, and

Wiley College.

There are severattexamples of self-guided tours in this exhibit.

Other differences between college and university libraries arise in the relative use or courses ant

self-paced instruction. Formal courses on research skills are offered by 23% of the universities surveyed and°,

by 16% of the colleges. Many of these Courses are associated with library science minors preparing students

for school library certification.
,There are some exceptions, however.

Texas AIM offers three library skills courses for undergraduates through the Humanities

Department. One of these is designed especially for students in the College of Agriculture.

Austin College in Sherman offers a 4-week basic reference cgurse
eech year in the winter term.

Wayland Baptist Conege offered a 3-week study skills course last' summer Which included a

unit on the library.

University of Texas . San Antonio is planhing a course that will be required of all.students.

Surveys done in other states have revealed regional differences in instructional approaches. For

example, California tends to stress separate credit 'courses much more than Texas. In Wisconsin, on the other

hand, non-credit courses on general library use seem especially popular. Few non-credit courses are given in

Texas.

Self-paced instruction is important because it offers a possible solution to libraries faced with the

problem of reaching large numbers or to libraries who don't have the staff to meet with classes whose instructors

have requested library presentations. /V

Self-paced library instruction is being used bY 32% of the 4-year colleges surveyed and 12: of the

universities in the Texas survey. This method of instruction involves the use of workbooks, exercises, or .

worksheets. Wiley College in Marshall and Our Lady of the Lake University in San Antonio are among the insti-

tutions usIng self7paced instruction. 'Mary Cleveland at Wiley College has developed a program based on the

14
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PSI (Personalized Sell-Instruction) method. Students take pre-tests.

1\

If t ey score less than 90% they w rk

through slide-tape preseotations covering various asPects,of the library.

In the past ilear, however, the Undergraduete Library at The University of Texas At Aus in has dev,Iloped

a self-paced program that is course-related. The Undergraduate Library's ins'ructional program is based o

the premise that Library orientation and instruction are most effective if the are linked with a cde-reated

information need.

At UT-Austin, instruction on basic library search strategy is an integral p rt of a term pa

project required in all sections of second seMester Freshman English. A ieries f thirteen libr ry study

guides and worksheets have been developed to guide ttudents through research on lmost any topic The

study guides direct users to both general and specialized tourcesteginnIng with ncyclopedias, 0 eard

catalog and periodical indexes. Worksheets Aistributed with the study :guides assi t stddents in om--

piling working bibliographies on their topic. .1

Instead of meeting with individual classes, librarians meet with all Freshman En lish-instruc ors

in the first week of the semester to explain the library paper. Instructors distribute lists of s

gested term paper topics for which plentiful materials exist in the library. The study guides an

worksheets.are assigned at one and tWO week intervalt throughout the semester.

Spring semester 1976, 150.sections of second semester Freshmen English included selfpaced lib ary

instruction.

g_

Like the Self-paced program just described, all over the state instructional ittivitles are pr marily

\print-based. Sixty percent of the 4-year colleges and uniVersities Produce and distribute bibliog aphies;1/4

. 55% have student handbooks.

Mediit and non-print materials are much less widely usedles instructional tooli, but they are gr wing

in Popularity.

,
As Icing as libraries rely primarily on guided tours and lectures, the scope of user ed cation a fly-

,.

ities is'Airectly related to the staff size. Media can be used to reach more users. If me a prog ms

are used to present the basics, librarians can devote personal presentations to more specialized research

needs.

About.half the universities and a fiftb of.the 4-yea4 . Colleges report they are using or afire developing

slide-tape presentations. Austin College uses its slide-tap* show in conjunction with guided tours

given to all freshmen. .Stephen F. Austin State University is preparing a llide-tape presentation that

will be used in lieu of an orientation lecture for Freshman English. Prairie View A&M has a slide-tape

. program which has 4upplanted some of the lectures given previously. Prairie Vpm is working on print/

media learning packages that will'be available for individual.use.

About one-third of the 4-year colleges use filmstrips and audio tapes or cassettes in their user

edUcation programs. Most of the filmstriOs and tapes used are commercially produCed. University li-

braries are less likely to use these materials than their college counterparts.

.cOverhead transparencies are the second most popular media n universitY library instruction and the

third most popular in 4-year colleges. Considering the pre-eminence of the lecture and the relative ease

with which transparencies can be produced, I* surprised,that only one-third of the libraries surveyed

are using them.

1 5.
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Computer-assisted instructi and videotape'have been all but ignored by-Texas academic librarians:

1. No one is using compUterassisted instruction to teach library skills to undergraduates.
This method enjoys its' greatest popularity in the Mid-West.

2. The University of Texas at Austin appears to be the Only institutiOn above the junior college
level which is experimenting with videotape as a method for instructing undergraduates.
The staff has reCently finished a preliminary tape dealing w th basic search strategg.

Ideally, according to what has been written about library instr ction in particular and teaching in general.

underlying all the methods and materials just described should be w itten statements of instructional goals

and ob)ectives..
9ne of the most reveeling tacts about the state.of the art'of library user education for undergraduates in

1

lexas is that only.,20Z.Of the'librerjes surveyed hive written imals and objectives. ..This is an area where

librarians working.with undergraduates can larn from school a;Il junior college librarians': They are Much more:

likely to have goal statements. .

I mentioned earlier that it seemed largely a matter of ha penstance whether any particular.undergraduate:,

attending uTexas college or university receivedlpstruction ntdeveloping'and refining his or her library skills>

Vet,.from the overview you've heard of user education activi iei in both junior- and senior colleges,Gas a state"

.welare not lacking in either experience'or expertise. What is needed is a means to access that expertise:

:-

librarians need to identify others dealing with the same roblems and interested in the sale approaches. ,

. .

Answers must be found to the problem of providing library nstf-Uction to upper division undergraduates. Those

institutions who-are not rea6ing lower division stUdent's in required courses like English need tO find ways to

. .

do lo.
r ,

If the words "informatiOn power" are eVer to be mo e than a National Library Week catch phraseHibrarians

'of all types are going to have to make user education higher priority.

16
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tiger Educati n for Graduate.Students and Faculty

by Kenneth Parker '

Gradua stdents and faculty do have the most intensive research needs and yet fir this very audience

user educ ion probably the weakest and leastorganized4ebil for any other grdup.that will be discussed
A

todaY. nap notes that with the great increase in undergrailuate enrollment in the 50's and 60's,
. 1

librar ted their attention to the needs'eflindergraduat'*(Dunlap, Conniell., Library Serldce

Communit , 1975, ED 112'867), Graduate student enrollment increased more than 250% nationwi e\ih

i4c
1960-1972, but this increase and. the 'corresponding increase.in faculty. were largely lg.-. 'A

,o

no Id by,li rarians. In the 19/0's especially, "affirmatiVe action and.equal oPportunity programs' ha4e7

-

ened gra uate educatidn to students who have specie) neegs'and Orobleml_that often.require'service on.
c

an indivl ualized 6asis. Added to this tomPlex mix are "older" students who are' returning to campus or 4

,

graduate educatidh. Methas of taaChing.have changed, interdisciplinary programs hive proliferated; and

researq librarfes have become larger and more complex. These are but a fel-6f the changes in higher

education that require a new concept of library service to faculty and graduate students.

Little has been d. one however.6 respond to the new needs. Dunlap points out thit graduate students,'

tempting to gain"in-depth knowledge of a specialized field and to prepare for a career in which

rch is aIasic element; To.achieve thesejoals, a thorough'understanding of the organi2ation 40d

icIctes of a research library and the.acquisition of research skills are absolutely:essential.

We can grotip graduate students and faculty into.two groups according.tpthe academic disciPlines

ch they are working. Researchers in the life ant) physical sciences (and to a lesser extent in the '3

ial scienCes)/re oriented to high-level problem Solving. Consequently, these researchers consider

he literature search only a first step and-demand that it be accomPliShed as :quickly and.efficiently as

possible. FOr this group (and for information officer's), automated .retriaval syitems ahd specialized

tools sucli As the Science Citation Index and:the:Oociel Science Citation Index are quickly.bdcwing .the

most used sources andlibrarians must address their user education ACtivities in this direction.
-

' Users in the humallties,'on the other hand,4011 retain a greater interest in moreleneraliZed

research skills and utilize, for the most part,.more traditional methods and tobls in ursuing 'library

research.
4

. .e
So, serial, life, and physical scienc researchers need,to be taught;more coUrse-Apecific or PrOjeCt-

specific strategY, While researchers in the humanities art40Sually more interetted in basic 'research

concepts end Methods:

'Wet do graduate:students knew about basic reference sources7:. Susan, tg-answeryour question'about

how many students ionO graduate with degrees in psychologyare familiar with Piych Abstraits--' very few.

Amd the same goes for education majors,.and virtually iiiltihe othwdisciplines in the-huma ities
.
and

i

.
,

, .

social scieRces. Only in.the :hard" sciences such as Chemistry do'undtrgradvates.have to b*com familiar

with the basic-research tools in the.field. According.to Erictioehm, 90% of today's undergr'dua es

:are second knowledge illiterates -- "second knewledge".being defined as the mental process o in rmation
I

:1 5
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see ing ("OA the Socodd Knowledge: 47-Manifesto for the Humanities,". Liri 22, 1972).

Ways-Of diapensing second knowledge one is the "high priest or prie4ess" approach

oehm spea s of two

an approa h which

:is,somewhat anaiogods to that of.a'travel agent. Instead of teaching b sic research pri ciples aid skills,

,..7
.1hfinfdrmation speciai'ist actUay maps out strategy fior the individual

/

The:other way is whit Boehm/terms the :second knowledge automat" -- he'mechanited r trieval/of

matt mentiOned earlier. .Thjsapproach (mapOing out strategy) ii an app oprfate approat, for Most infor-

Algtion spectalils, assUming/thii-the researcher has been introduced tO basic research prlinciplis as an

i

\

e ..

,undergraduate. - / %
. ,

.
.

.

...
/

infor-

Now,let usvturn frOwthe 'ideal to reality -- what is happening nationWfde. Much the'samyr'for under-

graduates. User education for ficulty'and,graduate students is still pretty much a "hit or miss" operation.

TraditIonally, bibliographic instructiOn has been offered in research methods courses in E glish, hIstory,'

biomedtcal:sciences, themlitri. Other .than these, lectures are given by request. of ihote few faculCy%)members

J.
..Who.are.in the/friendly gtoUg'that-Susan.Mentiomed.. .-

One 'approach that is uied successfully in some universities ii to cultivate ,"*Oy" fatulti members -

those who teach the methods courses ih each field so that graduate ltudents in all departments will:receive

. .

Alt least some basic instruction in library research. Faculty)landbooks wOuldba helpful; tnly 17% of the

Texas academic lieraries surifeyed publish faculty handbooki. I.-feir that reaching all ,facUltif*Members is
4

and can be Only A pipedream -- our OnlY hope is to aeach the iraduate students of todai who will bithe

4 4 4
. .

facUltk.memibers of tomorrow: .Faculty members tend to be cohservative intheir use.of library resources and

A'
".'dsually ustonly those tools that they were forced to use when graduate students. One area of facUlty

1

education which we Must concentrate on.is
makineall facurty_members aware of new developmenti in bibliograph

.

ic cOntrol. We must demonttraie the efficiency of research assists such as SCI and'SSCI..

We must institute more'credit ceursesein each 'academic. discipline .with'graduate. programs. This is

growing with mare subject entering librarianship. 15rograms such as those 'at Colorado-Boulder should

be instituted. (That five-year prOgram 'is financed by the Council on Library Resources
and National Endowi

mend for the Humanities. Librarians with
g.A. in econoMics and M.A. in history spend half-time in their

respective departments and.attend faculty meetings. The classroom approach centers more on research strategy .

and organization of *nowledge than on specific reference tools.

The libraries ere attempting to restructure the form of'instruction in'both departments so that bib-

liographit inttruction is an integral part of each, course.
The greatest problem is evaluation of sUch.

. P

programs; librarians at Boulder are now grappling with this problem?'

Susan summarized the survei results for academit libraries. The survey revealed few differences be-

toseci instructionil methods used for undergraduates and thole
Used for graduate Students. , The surveY does

'r

show that in institutions serving graduate itudehts there is greater reliance on orientation lectures than

in 4-year institutions; also, graduate instruction is much less likely to use audio-visual instruction than

do general uniyerstty libraries. My'observation ts that graduate students usually are impatient with a-v .

.
presentations other than those dealing.-with a specific research 44ol such as SSCI.

Otherithan these points, the survey was Of.litticuse in distjnguishing graduate library ihstruction-from

16



other tyPes of library instruction. I will be glad to provide specific inforMation from the surveY

. during the discussion period. ../
xe

Instruction in use of specific tools is necessary until instruction of undergraduate. user, populations

is sfstematic and widespread. In this area abd:in the use.of mechanized retrieval sYsteMs, there

should be cloie cooperation betWeen subject diVistonal libraries and special libraries. "Graduate

librarie% ip academic institutions. seem to operate in a never-never land somewhere between undergradUate

libraries and special libraries. We must define the relationships with both types before we can begin

fruitful Cooperation. It is also essential.that'we cooperate wie Public libraries which have re- . '

search collections in speciffc subject areas -- unfortunately, this is an area of cooperation in 'which

many.academic librarians in Texas have taken theyather elitist attitude thdi the public library has

little to offer. ,Such an attitude stifles cooperation with public libraries and results in inferior.
.

.

service to the graduate user.
4

.

.
/

. .

Computer-assisted instruction,is a, ripe.area for .cooperation with ill littraries:. tAI is'especially
..

'useful in course-specific and project-specific instructioil. The reaction of graduate itudents to_CAI
,

ha% been a rather warm one. When one was asked for his evaluation of a bcomedical information sources

cAl prog;-am, hiy reply was "We're go'i-ng to-be marriedim
,

In todaY'S world, Skill in information seeking is essential for Survi
4

val and should be considered

almost as basic a skáll as learning how to read and brwrite. 'An , liartans'or informat4on o fficers
n

(whichever you prefer) have a great responsibilityin educat ng the user. Wcall tooloften emphaSize-

the unique and deemphasize those problems we have in common. We tend to work alone:and reaat work

(ad infinitum) that has.beeni trdone a few hundred times.before. We must concenate on common problems

in user education and deyelop,systems-to solve those problems.

In:a recent discutsion with some of my colleagues at UH, someone mentioned that all librarians

should,bt aware of technological developments in libraries no matter what subject area they were in-

volved in;.he stated thdt such things were the wave of the future. One per'son in 04 group asked how we
.

could cOnsider any such ."weve of the future* when we were still4Istuck tn the tarpits of the pest,"

I fear thi latter comment iy all too true. What ,if you wer'e drOpped in downtown Houston without a map?

, Possibly we should consider ourselves cartogriphers of a sort. Ourmission is to map a way for our

Users tp find their waythrough the maze of civilization's storehouse ofknowledge. It is vital' that

every ihdividual in modern society coMprehend and be able bo access the informaticin stored, for the

time came long ago that no individual could possibly know the sum of human knowledge. We are the

expert guides, the cartographers, and if we don't produce tge maps, we may all lose our wiy.

.
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. UserEducation in Public Libraries.

by Jean Brooks

The public library serves and provides resources for a variety of publics expressing many different

types of needs. Also, for every user of the provided services andresources there are many more non-
,

it

users im the community with the.same known needs. Edu ation of the user and the non-user as a .distinct

',. part' of public library services his probably receied ss serious study and attentiOn than in any'other
.. . .

. a
. - type mf library.
,. .

.
.

The public library servesemany schdrol children and .college student<tibth of which groups are re-

Ceiving instruction in library use in the libraries of their institutional.affiliation and presumably

would need no library use instruction beyond an orientatiOn to the public library's physical la4ut.
.

Today there are also many out ofschool adult feirners studying in public libraries to prepare for GEO,

CLEP or external degrees. Businessmen ahd women, artists and musicians, all types of professional,'

individuals utiliZrpublic librarY riiourCes. Special Patrons'such as the retarded,: the deaf, those

with impaired v.ision, the economically and cuilturally disadvantaged, the aging, young adults, the-non-
.

reader, the AdultBasic Education learnere-ell,require special types of pervires and resouFces.

Added pm these are people of all ages readffig,for recreation and self-education: Special interest .

k

grOups look:to the pubiic library for information,andWliographic help. ParentS come with'children;

agincies bring in or.refer the probationer,the emottOnatry disturbed, the educable retarded. From

across the community the public library is asked to respond to needs. .

f

/he exact composition of populations and the reasons for ute or non-use of the public library re-' .

main largely unstudied. Those studies available do. give us fome general ideas of whois the lib'rary

user.

. ChatMet Evans in a 1970 research itudy on the Oceanside Pubiic Library (Middle Class Attitudes and

Public Library USe,. Littleton; Colo.; libraries Unlimited, 1970) found tilat the larger user group was

, 14. middle-incoMe Person.with educihional attainments high enough to enable him tause the public

library easily and the non-user was particularly ignorant dr misinformed about outdid library. services..

. 12 the Fourth Oeiches Fund Studiesfof,Public Library Service,at the inoch Pratt Library

(Adults and the Pratt Library: A Question of the Quality of Life, Baltimore, Md.: .Enocho-Pratt Free
-

Library, 1974), Lowell Martin Tepolted that the library served a distinct adult group more educated

nd more affluent than the average. Thirty-seven and eight-tenths percent of the users had some college,

rl
34.7% liad graduated froM high school, 18.8% had some high school, and 8.7% hadan elementary school

education, The mean level schoOling among library. users was 12.2. Other findings Were that by And

large the heavy reading user viewi the library as a "supply house.rather than the site for Meading

guidance and the reader has no conception of the librarian is a reading expert?. The pUblic library

is merely.bne of the many sources from which the heavy library reader/user draws.books. The librarian

organizes the collection and is there to help if difficulty arises in-locating the title or topic.

The user has already decided on his topic or title when he goes to the library and he may,use the Catalog



../

or-browse -- on his own.

Unlike other libraries the public library has no captive adult audience with similar goals which it can

command at any Precise time. Recruitment is necessary for any type of planned programmingl,anti the:number

expected to appear cannot be predicted.- What might be a planned program for 50 perions may end-up as a

tutorial for two. The adult aud,filice served will usually cover ;11 ages, leifels of education, library .

use interests, and degrees of motivation. A set curriculum is difficult to manage with such an audience

.4ariation and the tendency is toward great flexibility. Time choice li also a ProbleM sinc'eschedules for

-housewives and working people dm not always mesh and coMpetition with family.and other4aocietal obligations

narrows-possIble hours of atteNdance. What in,a school or college-can be scheduled as part of the .required

curriculum is'at the choice or'whim of a public.library use.. In essence, the public library user has tukke
/

cohscious-of his need for orientation and ati readiness level to accept it. Some of tip specialtpublics

l'braries serve require i tote;ly different type of orientation. :

The profetsionaIliterature\reveals little writid§'directed 'specifically toward orientation Or user'edu-

catiewin public libraries. The types-of libraries witnthe..mest active'vrograms wheie c1early'ltated
,

ttructional objectives exist ire sehool andecademidflibraries. There is a recognitibn Of i need in public

libraries.but it has net been-yliarly defined and voiced ;ither by the librarian or-iy the public served:

the fact that in the population at large non-users outnumber users leads public libraries to;recognize that

library public visibility is very low and often the visibleimage. is very poor. Kathleen Molt in a 196/,

address at ALA, rePorted on ajalit ASA/RASD study based on answers to 500 questionnaires ("State oltthe
4

Art of PUblii Library Orientation," Maryland Libraries 34:10-174 1968)4 found that most lltrarianS agreed

that a study of user orientation was needed since,ihe stated, 'tThe general public has need Of a better under-

-

standing of what a library is all about." The word clusters Ascribing library oUt-of-school users she con-
.

sidered significant: hesitancy, bewil310Ment, reluctance, ignorance, fear appear again rand again as

characteristics of the out-of-school adult. And-in one instance it was noted that library non-usersand even.

users rega the library as forMidable,'frustrating, or time wasteful. Molz reports ljbrarians responded

with a "i ring motive" of self-help based-on saving staff time for other work and the patron's assunied
A

desire to browse. Only one respondent considered that without orientation or librarian help, "good-and useful ,

items wbuld be missed by the self-helped patron." Mol,z notes this'was the)only response which suggested

orientation 43 At better service to_the user rather than as .a help to the librarian'.
'

In 1966 May Lee Bundy 'reported oo a large metropolitan area tintered around Baltimore, Maryland and

Washington,
.
D.C. (Metropolitan Public Library Users'. a Repert of a turvey of Adu)ttibraty Use in the Maryland

Beltimore-Washinoton Metropolitan Area', C ollege Park, MaryIands- University of Maryland, 1967). Ninety-nine

libraries reported, and almost one haff o f the patrons were oui-of-schOol adults, most of them c011ege

educated, and the majority primarily served themselves, since 43.4% browsed through
I

books on the shelves,

22..1% examined reference books, 19% used the ,card catalog, ani 16% asked help from a member of, the staff.

Molt suggests 'thatlitha 16% could be as low as 10% of truly professional assistance sike-it'included

1

, ..

directional questions and,clerical staff hel.O, Bundy insists.that-just -because patrons do not ask"for help
.

',doti not mean it is not needed and that the unfilled requests of many patrons could-have been satisfied if
0
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they had turned to a librarian for assistance: As most public librarians know, browsing is an art in

itself and the time-honored freedom to browse may Well be a cover-up for lack of knowledge, it may Oe

locating resources by the lucky hit method, or it can become knowledgeable with some orienfittion. It

can end in either frustration oesatisfactiOn. kolz defined orientation as presentation Of 'specielized

knowledge iv/ terms a layman.caw.understand so,that anxiety and tension can.be allayed -.. in short, part

of the library'l entire public rilations program.

In a 1970 study of Indiana libraries Edwin E. Olion, School of Library and Information Services at

the University of Maryland,(Survey of User Polities in Indiana Libraries and InforMation Centers,

Bloomington: 744enier, 1970) found that providing instruction Was tholight to be importantdOr uSers

' of.public libraries, but there Sias wide varianceiaiong the libraries, and-soMe librarianS were uncertain

whiewasmeant 6y-instruction in spetific areai or for specific projects. He noted that "formal.c4rses

in the optimal use of,information resoUrces were rarely given in any but tAelprgMst public libraries.

'but that most libraries proyfdeb directional services'such as papnlett or maps describini -the layout of

the libritry, and signs to'gUide the'user to appropriate sections of the library."

A 1973 report from Margaret Goggin (at ,Report on the Inttruction in the. Use of Libraries in Colorado,

presented tO the Colorado Council of Library Development by the Committee on Instruction in the Use of

Libraries) on.66 public libraries in Denver noted that three offered fprmal instruction, 27 informal

'instrUction and 32 offered no instruction whatsoever, Fourteen libraries emphasiked self-learning

through instructional materiali. Goigin noted the.difficUlties of variatton in backgrounds of the

out-of-school adult. Services tO groups has made the lecture tours effective as a library instruction.

tool.

In the mid 60's the Ohio Dayton-Montgomery County PublitAibrani-tried a series of three/session
?

seminars,covering use of the card-tatalog,.the periodical indexes and the 6asic reference tools and how ,

to approach a library research problem. ,An optional library tour was included. The program was well

planned and publicized and was considered successful.

The Detroit Public Library is utilizing an.Info-Tov for one hour on Sunday afterndiln for grades

9-12.. Publicity is in the form.of a bookmark circular. The, tour covers use.of the catalgorperiOdital

indexes'and how to locate materials needed.

Enoch Pratt Free Library has a 15-page booklet for use by-tpur leaders; with group; whicn includes

a mab.and indexes. Tulsa Oklahoma City-County L4brary System.offers slide shows Which are used in their

orientations, and an in-depth seminar for businessmen which is presented on request. The Malaga.Cove

Public Library in California has used half-hour library special interest programs combined wit, vary-
,

ing forms of media,.tours, inforMation on periodicals and a workshop on uie of the catalog and simple

referencetools,' This effort was started with a group, of mothers who brought children in for story

nours and now the comMunity itself has' taken over thepi-dgrams, planning them around varibus topics and

library services.

The,Denver Public Library developed an informational booklet with a glossary of librerry jargon terms.

In the fall of 1968, they also began a four-session series of two-hour workshops on How to Use the
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Library. The series was publicized in the newspapers, /registration forms.were prepared and advanced regis- .4

tration was required with a membership limit of 10... the first session was a sell-out with a iong waiting

list. They.have successfully served a multt-age, leverpopulation. Denver also lists

their Adult Basic Education and Independent learning programs as library user orientation programs. While

,
the seminar users may not, maistge all the intricacies of the subject headings or the vagaries, of filing mules,.

1

'they do have a headstart and are no longer afraid to 4sk the librarian for help. 'I might Suggest that the
e..

'sOin-off from this is of coui.se that they have learned hlow to identify their library:needs- and how tq ask

. for help.
-

Since it is obvious that,' by and large, not even the Public library user is conscious of the variety of

existent library services, MOlz suggests the "welcome" mat.should be placed outside the door in the form

,

of 4 more effective-public relations program. Directional signs, maps, and other graphiCs.c11% start the .

orientation once 'the user is inside. Many traditional library services widely discussed in'professiona/

literature are now and can cohtinue to be expanded or redirected to encompass user educatiOn. Book talks,'

talks to service and tOecial interest groups, displays in and out of the library, Summer reeding programs,

and bibliographies can all 'provide orientation to public library resources and how to locate and use them.

!Announcements of a.program series can include booklists,'.and library exhibits can display books on the .

subject covered.

The Appalachian Adult Education-tenter finds that with the disadvantaged"the person-to-person contact

and the librarian's interest in his learning encourages students to take bol0 ti:Tdurs, talks about

library service, materials which relate to coping skills slide-tape presemtations,'or taped book reviews'

.

by ABE'students have all proven successful. Filling out the library card application as an encouragement

to.selecting and checking out a book can become part of the orientation process. Relating displayeto lifi

coping skills and leisure reading.is imodrtant to this group. ,

Shelah-Bell Craginin a. report in 1970 ("Mexican-Americans: A Part of the Reading Public," Texas Libraries,

32:139-44) on results of a workshop on library.services to Mexican Americans speaks of adjustment to ac-
.

culturation in relating the library to the user.. Fiestas, photographic essays and Spanish literature can

all be sources of-orientation to the Spanish speakingpublic. A'1975 Wisconsin survey (Stoffle, Carla J.;,
Hedrick, Johanna; and ChernikT Suzanne, comp., Library Instruction Programs 1975; A Wisconsin Directory,

Kenosha, Wis,: Parkside Library-Learning tenter, 1975) noted that ,most libraries prepared extensive printed

guides and bibliographies to introduce their patrons to library services. Spanish language or bilingual

publications are also an 'introduction to the library's desire to relate to a culture, as are those pre0Ared

forth, black or Indian communities. In any of these services the library can be.visible to a new segment'

Of the community. A good visible image can educate a taxpayer to' the need for library funds. Know the

community, its Wants dild needs and then make a real effort to get the message oue:nat you have what ii

needed. .If you know you have a good service, push it; The entiresilbrary staff should be involved in con:

tinuing evaluation of'public needs.

The Wisconsin survey-noted that chfldren's departments were very acti4 in meeting:needs and offered'

the best examples of any kind of formalized program. These usually,were tied in with other library activi-.1%
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ties suCh as story hours and pupp t shows where an interest in readfng is fostered. lame children's,

%departments, in additioh to'iniere 44' ng children in library resoui.ies, instruct them briefly on basic

library use such as cfttking out qaterials.and using'the card.cotalog, Nany.libraries worrith the

public schools in giving instruction to elementary school children. Molz considers that, in. general,

public libraries are concernedwith formal instruction,"but do not Perceive It as a separate, distinct

goal Yor their operations. The concept it integrated into their:total phildsophy of erviCe tO Clients,

1
,

a philosophy-which begins at a different-source and movis in a different direction from triat of schdol
.

and ellegi-libtariet.,
-t

. ..0,-

In order to get some measure of the.state of the art in Texas public librir4es a Ouestionnaire was.:
. . '

c

Sent out 1m 103 Texas libr

1

ries. .The forty-seven responding libraries verify much of what we have already

I

,
-learned about other ribrar es but show us to be very active.in one orlmore orientation activities.-

II-.

libraries responding included 6 malor resource centers, 25 area resource centers, 10 branches of one of
. .

,; the previous Aypes, 2 subject divisions of a library, and 4 libraries which did not consider they fell

within any of these categories.

'Thirty-eight of the 'respondents.felt there was a need or demand for public libraries to provide

orieniatiOn or instruction in the use of the library. Three felt there was AO need or demand and one

considered there were needs but no demand.

Forty-six libraries indicated they had no written.goals or objec6ves yet Only one library indicated

it had no type of library instruction whatever, three libraries had librlirian-prepared slides, four

had librarian-prepared slide-tape presentations, one had a librarian-prepared videotape preSentation.

Thelibrarians wereiasked to rate thetr.patrons'ability to satisfy their informational heeds on a scale

J'

of Very Good, Good,Fair, and Poor, In view of theJact that school and college libraries are. Considered

to nbe the most active,,the public librarian reports are "sIgnificant. Out of 45 respondents, only 3

i

librarians rated school children as very good; 9 as good;'26 as fair; and 4 as poor. College .students

- fared somewhat better with librarian ratings Of 4 as verylgoodi 20 as good; 15 as fair; and 2 as poor.

A
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User Educatio'n in Special Libraries k

by Marilyn ,Johnson,

Let:s switch now from the adademic to an area of librarianship.which May be much less amiliar

.that is, epecial.librarianship. 'What special libraries do in user education reflects almost %completely

what,we are as libraries. This is _rather distinctive, hese are our characteriss:

Staff Size "1

t

411
4

illverk,75% of the special librarlies here i41 Texas have four or fewer staff-members. jifty.percent

are one or two-man lipraries, This.is quite different I eipect frdm the Tih4ries moit yOu'
. .

are in. InCidentally, in this discussion, I am not going to talk about the small Minority of

large special libraries that are really much cloier to -the'academic. ones we have already covered,

although I know we have some represented here.who are very active in user education.

Space -

this room,,holding some 200 people, is huge compared to the average special library. It mayv
.?

contain only a desk or.two, a reading table, ten qr twelve cabinets and'twenty or thirty

sfielving units, So, a conducted tour probably won't-be the major user education'tool!

3. SpeciAlization

The most unique characteristic of our type of library is that it has a specialized collection.

BecaUse this collection is limited in subject content, many times it is simpler in arrangement,

not always conforming to standards you learned in library school or the systas our users

become familiar with in their universities, Unfortunately, sometimes this arrangement is not

1.
only simpler but simplietic,.having been developed by a part-time secretary/l1brarian, 'How-

ever, in general it works in small libraries, for it js only when one gets larger that standards-

are essential.

4.. Users/

What are our users like? .In many wiys they are different from most of yours. By and large,'

our users know more than we do about the institution for which we are working. By and large,

they hav"equal or More education than we, and, undoubtedly, they are making much more money.

As a,consequence, our services to them are different. Our user group may be very small. I

had one questionnaire back from a librarian who is serving one person. We have several in the

state that may be serving 25 to 50 people and, of course, we have some that are serving

millions those with a national or world wide user group in a very specialized field. But

or the average, our customers number 200 to 300.

5. For-Profit

Another difference with Some but not alr special libraries is hat they arelor-profit'insti-

tutions. Therefore, economics becomes a vital concern. For that reason, normally special

libraries are not self-service or do-it-yourself. The librarian is the one who does the

searching, does the pulling of the bobk off the shelf, jets the information for'the person.,

25
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So as a consequence, user educ tion'has to be very different.

User education is important to u in special libraries and appariney, like most other libraries, i

. ,
4

something that\has been,neglected. Ours is essupial butefor a different purpose. This *pose is the very

basic oheof 'getting people to km* that we havea AibrarY. t am.sure that 49% of your users, rtalnly
,

.1 hope l01% ff you are in university or sChoo4lefibrari,ea, know that a librarY exists in thcoemwiity.

hey 'probably know that this library has books and magazines

they might ngt k,iow that.it has opter things. . But they know

pe,pPle,-ywever,rwhottecomt our,users'Oti7not"liarn about the

' 4116Y-of them are ve

requirement is

strictly a PR

, theyJnightknow that it has audibArtsual.

-there ts a library. 'Because most Of thi$*

'exis&ci of special libraries while,io collage,

surprised to ilndlune' in an industrial cor'poration or'spicialized group.. SO our first
7°

to uCatethemc.-that,-yei4ndeed, tkire Is: a library. .As you caii suirmisei this ii almost

Wills very Merra$2or.jerited,:a60'010eeur monies only in propott,tiOn tothe..support we

get froM our dier'§roupir
,

Secondly, the neXt /Unction is to educate users about dur iervices.. 4.andittaroei we'ar'e nq4 concerned

with teaching theM how to use ihdividuil refereeceleources. 'WeATOOk in .gemicaf AbstraCtsfor them (unless

-they really wrIt to do ft themselves)., We'.figurt that we are more efficient gatherers of information and

We.are certaini)kze. cheaper gatherers than most ofthe people we 'are .ier4ing..

'Another reason that we-are frequeritly not seff-tervice is thai.almost all speciaflibrariesin addition

to having'pub ished materiais, contain proprietary informatiOn of same sort'- sometbing that ha's circu-

lation res ions. By and large,"-these ftema are not browsable and -are.not open even toa1Tii .our user'

group. TherefOre, our library staff hha to search and retrieve fromthem;

One,new developMentthat i bringing &bruit a change tn this total."we'll do it all for yOu" conceOt is

the use of on-line data bases for:sea?Ching. /n malipulaffng a mechanized system, we must interact with

our users, discussing strategy with them And many times having them at the-terMinal with'us when we are

running a search. Since connect time at $125.00 per hour is not cheap, user education is essential. One ;

worthof note, however; despite training we do hot want our users to conduct a coMputer search on theis:bWn.

,-
The mechanics are just too complex unless one is doing it every day.

,

I.have generally told you what we are nal doirig in user educatton in.our Texas Special Libraries. Here,

very briefly, is what we ars doing. We try o reach new.people when they come into the organization,

inviting them tothe library and telling them about oue services. We meet with dePaAments anytime'we 6

are invited (or'can wangle an invitaticinl, We publiih tools suCh as.monthly acquisition lists...which, in

addition to reporting new materials, help propagandize our services. We use company or institutional Put,-

lications to get the word out. But we haven't gotten fnto the'sophisticated aud4o-visUal types of education

programs that are so effective.in aCademic and public libraries.

. .

As to our interactions with other libraries, basically we:are greedy reciPients of everything that you

,

other groU'ps can do for us! The better trained our users are from firsl grade through graduate school, the.

'eaSier it is for us to perforM our tasks:- So while. Oe.can't do much in exchange, we do thank'you a\ndlen7

courage you, in every way to develop effective user education programa.
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v.

Concluding Remarks

by Susan iurton

Thank you all very much. Because the hour is late, there will be time...for only a few questions

and comments.

[Editor's note: the issues discussed dealt primarily with the need and methods for instruction

for Users of on.linrdita bases.]

There are a few announcements:

This room will be open until five o'clock to allow time for yoU tole amine the exhibits. If there

are printed items which you would like tdhavesent to you for closer examination, please sign the sheet°

On the tablm near the door; copies wtll be sent to you as an interlibrary loan.

A.demonst;.ation of 'the computer -asststed instruction Progrmus Used at the University .of Denver

Penrose Library will begin shOrtly.

An organizational meeting of a group of librarians
.

interested in bibliographic instruction will

begio at the front of .Zhis room in-aparoximately fifteen minutes.

Again,lthank you to all of you.

e".

'7
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INSTRUCTING LIBRARY USERS

SOURCES OF INFORMATION

Prepared for the Texas Library Association, Reference Round,Table/Young Adult Rouna Table

SEMINAR ON USER EDUCATION ACTIVITIES, THE STATE OF THE ART IN TEXAS

Houston, April 8, 1976

A selected bibliography comp-iled by Susan Burton and Bonnie Hsu

GENERAL

Lubans, John, Jr., et al. ,Educating the Library User. New York, Bowker, 1974.
Contains 39 original essaysTh7 librariaFF-Trom all types of-libraries.

.

Extensive bibliography.

'SCHOOL LIBRARIES

Beck, Margaret B. and Pace, Vera M. A Guidebook for Teaching Library Skills, vols.
1-6. Minneapolis, Denison, 1964-66. Book 4 by Marian L. WeTilirT7-

Bowers, Melvyn K. Library Instruction in the Elementary School. Metuchen, N.J.,
Scarecrow Press, 1971.

Guide for Development of Library. Skills and,Services in the Sul hur Springs
Independent School District, Grades K-12. Tommerce, lex., East .

Texas State University, Dept. of Library Sciende, 1972. (ED 066 176)

Hopkinson, Shirley L. Instructional Materiali for Teaching the Use of the
-- Library: A'Selected, Annotated Bibliography of FiT WF,-71-1mstrips,.

Books and TaTFrifi7.Tests and Other Aids. 5th ed. San Jose, Calif.,
7iTiMont House, 1975.

. ,

Margrabe, Mary. The "Now" Librar ; A Stations Approach Media Center Teaching
Kit. WasETWiTon, cropoTilWs,

Peterson, V. E. Library Instruttion Guide: Suggested Courses for Use la
Librarians and Teachert th- Junior and Senior High Schools,. 4th ed.
RiWITZEtin., Shoestring, 1974.

Wofford, Azil. The School Library at Work. New York, H. W. Wilson, 1959.

ACADEMIC LIBRARIES

ALA, ACRL. Bibliographic Instruction Task Force. "Towara Guidelines for
Bibliographic Instruction feAcademic Libraries," C&RL News, no. 5:
137-9 (May, 1975)

Culkin, Patricia B. 'Creative Approaches to Library Service: Repbrts onTive
Examples. Casebook: CAI Experiment," American Libraries 3:643-5
(June 1972)

. Givens, Johnnie. "The Use of Resources in he Learning Experience," in Advances

in Librarianship, v.4, edited by Melvin 4Voigt. New York, Academic

Press, 1974. pp.149-174.
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Griffin', Lloyd W. and Clarke, Jack A. "Orientation and Instruction of Graduate

. Students in the Use of the University Library: A Survey," College, &

Research Libraries 33:467-72 (Nov:1972)

Larson, Dile M. Libra Instruction in the Communit College: Toward-Innovative

Librariansh P. 1971. (ED U3477n

Lee, Sul H. Library Orientation Series, nos. 1-5. Ann Arbor, Mich., Pierian
Press,.1972:7677;;Ceedings'of library orientation conferences)

Lolley, J. L. "Educating the Library User; the Evolution of an Individualized

Library Instructional Program'at Tarrant County Junior College," Texas

LibtarY Journal'51:30-2 (spring 1975)

Newman, J. "Library Orientation in the Community College," Wilson Library

Bulletin 46:856+ (May 1972)

/-%
Stoffle, C. J. and Bonn, G., "Inventory of Library Orientation and Instruction

Methods," Eg. 13:129-33 (winter 1973)

SPECIAL LIBRARIES

Bortla, E. and Murray, M. E.. "Introduction to Library Services for Allied Health

, Personnel," Medical Library Association Bulletin 62:363-6 (Oct. 1974)

Burton,-Hilary D. "Techniques for Educating SDI Users," Special Libraries

66:252-5 (May/June 1975)

Eaton, E. S. "Library Orientation Methods: J. Hillis Miller Health Center

Library Program," Medical Library Association Bulletin 60:133-7 (Jan.

1972)

Hughes, J. Marshall. "A Tour of the Libraries by Audiotape," Special Librk1h4L
65:288-90 (July 1974)

Sadow, S. and Beede, B.R. "Library Instruction in'American Law Schools," Law

Library Journal 68:27-32 (Feb. 1975)

o

Ting, R. N. "Library Workshops for Engineers: The Buffalo Experiment," Special

Libraries 66:140-2 (March 1975)

PUBLIC LIBRARIES

Evans, Charles. Middle Class Attitudes and Public Library Use. Littleton, Colo.,

LibrarieTZUFamited, 1970. (AgeiFEE-Ttudies in Library Science, no. 1

Garvey, Mona. Library Displays: Tpeiy Purpose, Construction and Use. New York,

H. W. Wi son, 1969.-

-

McCrossan, John A., ed. "Aware: Group Programs Revive Dying Branch Library,"

American Libraries 1:619-20 (June 1970)

Molz, Kathleen. "The 'State of the Art' of Public Library Orientation," Maryland

Libraries 34:10-17 (winter 1968)

Note: _iuggestions for this bibliography were received from the panelists:.

Jean Brooks (Cfallas Public Library). Susan Burton, Moderator (Undergraduate

Library. UT-Austin). Marilyn Johnson (Shell Oil ComPany, Wouston), Cavole

Lipmen (Houston Independent School
piitrict)0,.John Lolley (Tarrant County

Junior College), Kenneth Parker (University of Houston Libraries).
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Will you please help? The responsei to the questionnaire below will be used in a panel
discussion on User Education Actiyittes in fexas at the TLA meeting in HoustOn, April 8,
1976.. Ptease let us know what Texas school libraries are doing in the field oflibrary
instruction. Please mail questionnaire to Mrs. Carole Lipman, 5150 Loch-Lomond, Houston,
TX 77035 by March 8. .

. SCHOOL LIBRARIES USER EDUCATION SURVEY

Note: "Library orientation"oelibrary initructioe refer to orientation and the activities:
involved in teaching users how.to use library resources. For the.purpose of this sUrvey, .
traditional one-to-one reference 'seri/ice is not included.

1. Name of school. 70, Name Of librarian
Address of schOol Name of school district,

Type of library:
Staffing:

Enrollment VoIs..in Library
elem. lk jr.higtil7 high 77-76c000ther(please expl-TT'an

er of clerical or other ?Wort staff irraltion to librarian (FTE)

2.. Bayou have written goals or objectiVes for library instruction? _E_yes 38 no (4,no
(If yes, will You please send a copy when you return the question-al-Fe)
Does.your school or district follow the TEA "Scope 4 sequence notes"? igyes

(Guidelines for the Development of 'Campus Learntn9 Resources Centers,71-974,.0725,741
3.-Rawlryinrrite-Aur students 'library skills.in relliTOTtotheir educational level?

.picellent 22....yerY 90041L-.9004.a..foila--Poor

4. Non-print materials used'to teach library Skills (check as many as are applicable)
Please indicate with a "C" or an "L" whether commercially or locally produced.

11C,_5L.slidus
2C,AL_yideotape/TV

9C,-)1C-filmstrips
.31C,TUr4udio tapes & cassettes

5. Printed materials used to teach
4C,151..bibliographies
19C,151,Jibrary handbook
13C,._51iibrary handbook for teachers
tx,211._self-guided tour

other (please describe)

testi,lesson sheets .

6. Types of instruction offered (check as many as are applicable)
_34_pone at present . 52 lectures to classes at teacherrs Tequest

Tr- ryUnit on libra use . 'grade level(s).
:1111uided

tours
elf-guided tours T-T' taught by teacher-36 by librarian)

Lterm paper clinids other (please'desciTEFT19 by both
games,interest centers, exam on PA system

7. Evaluative measures used to determine effectivenest of instruction of library skills
56 informal feedback 40 tests of-students" library skills

--rtiacher questionnaires 717-itatistics kept on-instructionaJ activities
=student questionnaires related to library skills

other (please describe)_
'sampl-ing of work, overall .achievement test

8. Do you have any instructional materials (print or non-print) that-you would be willing
to share irith other libraries?' yes no If yes, please specify and send.copies
of printed materials when you return thii-aTument,

0 computer assisted instruction
48C,TE-transparencies
6C, -Trteaching machines
30C,Z1L-9ruphic displays in librarY

other (please describe) games,flashcards,
. records

library skills(check as many as are applicable)Mark C or L.
11C,11L-elf-paced instructional units (e.g.,workbooi
25C,2library units-in textbooks
23C,211specific "point of use" materials(e.g., an

explanation of Readers' Guide near RG)

answer)

-33 no

)answer

4.

Would,you'be willing to exhibit your materials during the seminar April 8 in Houston,f,
1-.5pm? ' yes no

. Comments on'aroblems, successes, method's you wouid like to try, methods you would like

to see exhibited, eic. (Please use verso for comments you would like-ta.make on any of
the above questions as well as for 49)

31

30

THANK YOU. SEE you in April,



BaBAKDOWN OF SCHOOL LIBRARY. RESPONSES

Elementary

Written _goals.
A

YOS
No

No. Antat

Jtinior

:High:

11 4
17 .. 11,

':2 1

:High
Sehool

Follow TEA notes
YeS 2 2 5

3 7 11
No answer 1.7 11 . 1

3. Rating of students' skills ,

ta Excellent
I

2 1 0
CA) Very good 8 1 3

Good 15 8 5
Fair 3 6 8
Poor 2 0 2

4. Non-print Materials. C L C L 'C
Slides /7."- i4. 1 . 0 4 1 3Videotapes . 0 0 0 :3 2
Films

- 9 O. 4 I '3.Filmstrips 26 0 13 0 14
Audio tapes & cassettes 13 '3 9 2 -6
Computer-assisted instruttion 0 0 0 0 0
Transparencies 22 T 11 3 9Teaching machinea 1 1 3 O 1GraPhic displays 15 13 3 4 8 '

31

L C
'4 3

1. 0.
0

.

4

0 6

5 3
O'' 0
2.. 6
0 1

6 4

0'
1

3

0



'Elementary Junior High

High .School

1.

5. Ptinted materials C L C

Bibliographies

Library handbook

Handbook for teachers

Self...guided tour

lelf-paced instructional unit

, Library units in textbook

"Point-of-use" materials

6, Types of instruction

None

Guided tours ,

Self-guided tours

'Term paper clinics

Lectures at teachers request

Unit on library use

' Teacher alone

Librarian

Teacher and librarian

0 3 2

8 4 4

8 1 1

1 9 . 6

7 8 3

6 4 11

4- 7 8

0

2,

0 1 2

0 5' 2

3 8 7

1 0 0

19 12 16

:6 3 , 2

0 0 5

18 13

25 15

0 3.

20 6

5 0 6

16

13

District

0

4

1 1

0 2.

0 1

3 1

3

2,

.5

6,

1 0

6 4

7, Evaluative measures

Informal feedback 26 12 15

Teacher questionnaires 2 . 1 1

Student; questionnnaires 5 1 2

Teiis 18
9 ,...)

9

Atatistics .
2 0 1



,

..P.Msponses from Texas acidemic libraries to a questionnaire sent out inlebrUary.1976 by theSOuthweitt:Libriry

Asiociatioes Tisk Force on Library Instruction in the Southwest., The figures beloOare fi41 raults; the..

speakers based their remarks on)artial returns A more oimplete analysis of thesemtatistics and the'responsis

by individual libraries are availiblOm. Academic Library Instructional Programs in the Southwest, 4 directory '

which can be purchased for S 2.00 from *a. Marion Mitchell

Southwestern Library Associat4n.'

7371 Paldao Drive
.

Dallas, Texas 75240

DIRECTOR? INIONSATION'

1.,State ,

Aritona

ea
ArkI11111

Louisiana

Nei Nellt:

,121 Tens

(

4.

Name of library

Ins ti tut ion

Complete address

, ,., Job title of person responsible fo
aammin................

s Instruct ion

approximate enrollment (no of

parent Institution

If library Is subject division within
Urger ystem, please state approximate

enrol ment (Ur) in academic depirtawnt

or p gruis served by library

re

11, ' Wu of librarians devoting full-time to library instruction

11. Ascher of librarians devoting part.tion to library itstruction

11, limber of clerical or Aber support staff devoting full.IIN to
library instroction

14. Nu& of deriol or other support staff devoting part.tiret to
library instrutlin

INS1111101014lL HUNKS

Non-print materials used (check as say as hre applicAble):

27 Slides

16, -lb Slide-hpe presentation

U. VideOtape/Il

N. Films

19. Fl4strip

20/2_2 Audio tapes and cassettes

21, 1. computer asslited, Instruction

22, 11/ Transparencies

,23. 0 Teaching mubines .

21. 711 Graphic display's In library

25 J3 Other: please describe

'NOTIFICATION

Type op' I ibrary

5, WI r;yee

6. S' 4.year undergrabate

33 4.year undergraduate Plus graduate

a. .2 Orsdu'ate only

3 4 Subject,silvision librarelithin lare library System

10. 3 ., Other: please specify

s

Printed materials Z.ell (check as any as are applicable):

26, 39 lioliogrephies

21. 71 Library handbook.

28.'-21 Special library handbook for faculty

29, 1).1. Seisfguided tour

10.
21 Self-paced instructional units (e.g., 'library skills"lurkbonis,

envrclses or worksheets)

31,
50 Specific point-of-use materials Vpoint-of.use* auttrIals are those

designed to explain a particular reference tool at the tine It Is

needed, an eaplanation of bailers' Outfit might be attached

to the ink( table neat to the IiireifiselTr

18
52. 'Other: please specify

.0
cs



psnictleau. ROODS

'types et instruc(ion offered (chick 15 is are applicable): .

.33. 16sne at present

31. 100 1u1611 tours

IS. Soll-gskitl lour

M. Ai Orientation lecture

Won students

31. _II Tenliaper cljoics

tecturo)to groups on dcitand

46, _317 separate toys, tor credit

41. *arm ellcredit course

Ii2 wit oo litter; vse as ranlred port of a course (course integrated

instruction)

43. Other: please describe

IOU:PION ,

Initiative owes used to deterwine effectiveness of instruction (check as

(.4.) many as aro ennoble):

44, _31 'Testi of student library shills

45. 16 faulty ountionnaires

.31 Student questlennairei

11. 1 infonol feedback

41. tatistrcs net by librry on intructional activities

41, r: plene describe

,50. lb you have written goals and objectives for your instructional pray/awl

fiN

16 33' yti

SUPPORT

51. Do you get en; (Mendel support for library instruction from oth!r depertrents

within your Institution?

no 8 yes: please specify

V. DO you have anylfinencial support for ilbrery instruction fru oaside your .

Institution1 (t.g grents)

oo yes: please specify

1,

011111.111 Of 1411114S

13, Oe you ken's.; instiqiionahultrilis (print er non,print) iktt,you weld
be willful to skirl vitt/other librarinl

yes: please specify

V

If yes, we would epprecine your sending copies when ou return Ibis gwitionalr

54. Os you kne iNy co-operetive intrgtionil activities V" librar4s1
enrol, would be distributiftpialerhlOpared by your local ?Mit

library or sktill !broils 10 Ike area.)

yes: please specify

SS. Would In.! williog,N deonstrate your mown tisg 1916

no . yes

,.

Confirencil

'37



BreakdoVn of Texas Responses to SWLA QUestionnaire

4 year

4 year undergraduate Subjeöt Graduate

2 year undergraduate plus graduate Division Other Only

./.11811mmilmmslifkgftiAPOSI

15. Slides 13 4
, r

1 2 1

16. Slide
,

:tape 14 5 16 1 0

I

17. Videotape/TV 3 3 1

18. Films 4 '2
,

19. Filmstrip 13 6

20. Audio tapes & cassettes 14 8

21.., Computer aist, inst.

22. Transparencies -\
4

23. Teaching machines

24. Graphic displayi

26, Bibliographies ,,

27. Library handbook

28. Special library hndbk, - fac.

29., Self-guided tour

.

,30. Self-paced inst. units

/
31. Spec. point-of-use

A

0 1

,2 0 0

4 0

4.011

, 11

,

1( 12 20

8 14 21

'10 6 5

. ,

15 10 ,6

16 i 3 : 1
1

15 14, 14

3 0

7

6

2

2

4

1



33. Nome at present'

311. Guided tours

36. Orientation lecture

37. Nail-out to new students

38: Term-paper clinics

39. Lecture on demand

40. Sep. course for credit

4 year.

4 year undergraduate Subject Graduate

2 year , undergraduate plus graduate Division Other Only

OwmNw.W.Nnn....oprio..oftimroomgio.000OIMrrgrlsdgmt

38 18

,

9

36 14 22 12

0
.

1 2 2 0

3 5 5 1

34 18

7 3 6, 0 , 1

, ..

41. flep. non-credit course o 2 2 0 0

42. Course integrated inst. 7 12 10 1

30 9 3

44. Tests of.stud. lib. skills

45. FaF. queationnaires

46. , Stud: questiorinaires

47. Informal feedback

.48: Statistics. ,

50. Writtedgoals & obj.

to 51. Fin. suppt.,from other dept.

52, fln. suppt. outside inst.

11 6

8 3 4

14

,

6
9

33 17 29

9 4

1

9

18 5

16

3 0, k 3

3 0

0

'isig1100111t

1

1 0 0



Tbe questionnaire bilow will be used in a panel discussion on User Education
at TLA melting, April 8, 1976, Houston. Please let us know what Texas Special
Libraries are doing in this field.

SPECIAL LIBRARIES.USER EDUCATION SURVEY

Institution 24

, Address

Phone number

2. Subject specialty

.3. Number of users served

4. Size of library staff: professional clerical

5. Type of user education offered (check as 'many as appropriate):

Guided tour 9 Orientation lecture

14 Lecture to groups on demand 5 Mailout to new. users

Other. Please speciti6-indibidual instruction: 2-artIcles in employee
- publication

6. Instructional materials used

4 Library handbook 7 Audio-visual

5 Graphic displays in libriiry

Other. Please specifyl tell

If you are willing to share any of these materials with other libraries,
please either enclose material with questionnairdior check this box /I.

7. Row big a problem is user education to you? Do you feel your current
program:

1 a. Meets all,user needs

10 b. Is satisfactory, but could be improved
#

7 c. Definitely needs to be improved

d. Other. 1-not needed

8. Additional comments (use back of sheet if necessary ):

Please mail questionnaire by March 15, 1976 to: Marilyn Johnson

4 2 Shell Pil Company
P. 0. Box 587
Houaton, TX 77001\

39



Will you please help? The responses to the questionnaire will be used
discussion on User Education.Activities in Texas at the TLA meeting in
1976.1 Please let us know what Texas public libraries are doing in the
instruction. Please mail the questionnaire to Ms. Jean Brooks, Dallas.
1954 Commerce, Dallas, TX 75201 by March 8.

,PUBLIC LIBRARIES USER EDUCATION SURVEY-
.

Note: "Library orientation" or "library instruction" refer to orientation and the activities
0 involved in teaching users how to use library resources. For the purpose of the survey,

traditional one-to-one reference service is not included.
_

1. Name of library 47
Address

in a panel ,

Houston, April 8,
field of:library .

Public Library,

Name of librarian
ppulation served (est.)

Type of Tibrary: 6 .major resource center .25area resource center-10 branch of one of
previous types rill'ect division of one olTivious 4 other (1;i7se descritie)-
Staffing: nuMber of librarians devOting time to or enting or instructing users

....,

2. DO you feel that there is a need or demand for public libraries tO provide orientation
and/or instruction-in_the use of the library? 41 yes 4 no 1, no answer

do you rate your patrons' ability to satisfy theiriFformational needs?
- , school children .....Lvery goodj_Z_JOod 26 fair_l_poor -r

College students_A_ very 900424 gooda:fair_l_poor
adults __very goodil_goodja_fairaLpoor .

.

other(identify) very gooda:good_j_faira:pooedisadvantaged,new users,.high school
. students, professional people, Texas history. researchers

4. Non-print materials'used in.orienting or instructing users in use of the library
(check as many as are applicable; indicate with "C" or. 9." whether commerically or locally
_a_slides 3C,_21 Yans parincies prepared)
...a_slide-tape presentation _a_pmputer assisted instruction.

% _n_yideotape/TV , 3cm_eudio tapes & cassettes
m_u_films 11C,2AL-9 raphic displays in library

11C ,....u_filmstrips lq directional 20 instructional
other (please describe) special stafIrember to priparel, yesju_no:

5. Printed materials used (check as
whether commercially or locally P

2C,20L bibliographies
,

2C,-771ibrary-handbook
1C,17t-ielf-guided tour

many as are applicable; indicate with "C" or'"L"' f

repared)
9C,22LPPecific point-of-use materials (e.g.

explanation of Readers' Guide near RI)
other (please describe)

1

6. Types of Onsiruction offered (check as many as are applicable)
,2 none at present 4 mail-outs

tours
self-guided tour
orientation lecture

-TT"lectures to groups on demand
24 community service 22 special interest
e.g., garden clubs -Trichool classes

,other(please describe)

7. Evaluative methods used to determine,effectiveness of orientation activities (check as
many as are applicable)
29 informal feedback 18 statistics.kept on orientation, etc. activitic

, 7user questionnaires

8. Do you have written goals or objectives for 14brary orientation? yes45 _no (If yes,
please send a copy when you return this questionnaire) .

9. Do you have any orientation.materials (print or nob-print) which you would be willing to
share with other. libraries? yes no. (If yes, please specify-and send copies of'print
materials when you return thfi-docuiFf) Are you willing to exhibit-at seminar?yes no

0

10. Comments on problems, successes, methods you would like to try, methods you would like to
see exhibited, etc. (Please use verso for comments you would like to make on any of
the above questions as well as 010) THANK YOU. SEE 'MU AT THE SEMINAR,

(-
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